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INTRODUCTION 



This booklet contains information that may be helpful to you as you dcJ with 
the problems you will face as Terry Patterson, new fifth grade teacher in the Valley- 
brook Elementary School, and/or as Sandy Johnsor, new teacher at Lakemont 
High School. This information will be found in part In excerpts from the Valley- 
brook Elementary School and Lakemont High School faculty handbooks and in part 
in student cumulative records for boys and girls who figure prominently In certain 
of the problem situations you will confront. Additional information bearing on these 
problems comes from three other sources: (1) filmed orientation meetlng(s) and 
follow-up role-play session(s) you have had or will have with the principal(s) of 
the Valleybrook and/or Lakemont schools, (2) the content of the filmed and pencil* 
and-paper problems themselves, and (3) supplementary written information pro- 
vided at appropriate times in connection with special role-play problems with which 
you may deal. 

Excerpts from the faculty handbook of the Valleybrook Elementaty School and 
the student cumulative records relevant to the Valleybrook problems will be found 
in 'he first section of this booklet. Equivalent information relating to the Lakemont 
High School problems is included in the second section of the booklet. 



I, VALLEYBROOK ELEMENTARY SCHOOL INFORMATION 



Excerpti from the Faculty Handbook 

OBJECTIVES OF VALLEV BROOK SCHOOL 

1 . To consider the mental, emotional, spirtual and physical well-being of each 
child in our relationship with him. 

2. To help each child develop to the fullest of his ability. 

3. To encourage each child to think clearly, carefully, constructively, and cri- 
tically; to develop a method of inquiry. 

4. To determine "where the child is” and lead him as far in his skill subjects as 
his'native ability and our teaching skills and resources allow. 

5. To help develop a well-rounded child by exposing him to many varied and 
rich experiences — both firsthand and vicarious, 

6. To develop moral and spiritual values and a capacity for human relationships 
within each child that are desirable by the standards of our society. 

7. To help each child to develop an understanding and a s neere appreciation 
of science, art, music, literature. 

8. To encourage each child to pursue his special interests and make worthy use 
of leisure time. 

9. To seek the cooperation of parents and the community in carrying out 
vital educational tasks. 

10. To develop an appreciation for our heritage and a love for the American way 
of life. 
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A “THUMBNAIL” SKETCH OF THE SCHOOL 
AND SCHOOL COMMUNITY 

Valleybrook is a school with an enrollment of approximately 500 students in 
grades 1*6. The building, constructed in the early 1950’s, houses 18 regular class- 
rooms, a cafeteria, a gymnasium-auditorium, a library, a health room, a guidance 
room, a teachers’ lounge, and administrative offices. 

The school serves a racially ar.d ethnically mixed residential neighborhood, h*’t 
most Negro families residing in the Valleybrook zone are concentrated in a low-in- 
come housing project located immediately to the east of the school. Reflective of the 
school community’s population, approximately 60% of Valleybrook's pupil enroll- 
ment is white, approximately 30% is Negro, and approximately 10% is composed 
of children from other minority groups. 

A majority of the breadwinners in the homes of Valleybrook pupils are semi- 
skilled or skilled blue collar factory workers or tradesmen. A fairly sizeable number 
are "domestics,” and a relatively smaller number are white collar or self-employed 
workers. In approximately one-fourth of the families served by Valleybrook, both 
parents are employed; roughly another fourth of the families is receiving public assist- 
ance, chiefly ir the form of Aid to Dependent Children. 

Valleybrook operates a graded program conducted on a self-contained classroom 
basis by an integrated staff of eighteen regular classroom teachers. (An effort Is 
made to maintain a ratio of Negro-to-white staff members at Valleybrook that is as 
nearly as possible equivalent to the pupil race ratio of the school.) V dleybrook’s 
regular force of classroom teachers is assisted by the following specialized person- 
nel: a full-time principal; a full-time librarian; a part-time counselor and a part- 
time speech-therapist, each of whom spends three half-days weekly in the school; 
and an instrumental music teacher who works three half-days weekly in the build- 
ing. Two paraprofessionals, both teacher aides, round out the staff. One assists the 
primary grade teachers in conducting remedial reading activities; the other plans 
and supervises organized physical education activities for each regular teacher dur- 
ing one of her class’s two dally recess periods. 

Overall, Valleybrook has been and is presently representative of that type of tra- 
ditional elementary school which has served its pupils so tong and well within the 
framework of the American public school system. Complacency does not reign at Val- 
leybrook, however. The school staff is cognizant of the need to implement prom- 
ising educational innovations — organizational, curricular, instructional — appearing 
on the educational scene and will expand and accelerate the efforts begun last year 
to explore and, if investigation warrants, put into early operation an "ungraded” or 
"continuous program." 



o 

ERIC 



4 



CONFERENCES — INDIVIDUAL AND GROUP 



Each teacher is requested to arrange an individual parent conference at least once 
a year. Most teachers will find it possible to have some of these conferences during 
the day. After-school sessions will be necessary in some instances, however, in order 
to involve all parents in these vital meetings. 

If it is not possible to arrange a school conference, it may be necessary to visit the 
child’s home. Such conferences are valuable; you may learn much from observing 
the home setting. ... it creates much better parental feeling when you contact a 
parent just to discuss the child rather than to wait until something goes wrong and 
there is trouble. This is a good way to show your sincere interest in the child. Par- 
ent conferences should start soon after the first grade period, but there may be times 
when the teacher may feel an earlier conference is necessary. Invitations and report 
forms are in the office. 

In the fall, each teacher is requested to arrange a group conference inviting all the 
parents of her children, at one time, to discuss openly and freely the year’s pro- 
gram. (Do not get into discussion of individual problems at this time.) This con- 
ference will be discussed at a faculty meeting a month prior to the conferences to 
aid the teachers in preparing a meaningful program. 



DISCIPLINARY ACTION ROUTINE 

Teachers should handle the majority of discipline problems in their rooms. In the 
few cases where you need outside help, do the following: 

1 . Try to work out disciplinary problems in ways not requiring physical punish- 
ment. Use all the ingenuity and originality at your command. 

2. If this fails and you wish to have someone in the Administration made 
aware of the case, ask for an appointment to discuss the problem with the 
principal without the child present. 

3. If you have done the above and have tried your best to put advice given in- 
to operation, but without success, let the principal know so that he can set up 
a conference with the parents, the pupil, and yourself. 

4. If this does not bring a successful conclusion to the case (as it usually does), 
then the case should be referred, for help, with the consent of the principal, 
to the proper source (e.g., our health coordinator, psychologist, Speech Cor- 
rection Clinic, medical advisors, Society for the Prevention of Cruelty to 
Children, or Children’s Court.) It then becomes a “referral case” and psychi- 
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atric and physical examinations may be given in the attempt to determine 
the nature of the problem and the best porsible solutions. NOTICE THAT 
THE PREVIOUS PARAGRAPHS AT NO TIME STATE THAT IT IS 
ALL RIGHT TO SEND THE PUPIL TO THE OFFICE ALONE FOR 
ANY DISCIPLINARY ACTION. If the children are sent alone to the office, 
they will be returned to their rooms in every instance — pending principal- 
teacher conferences which will give the necessary facts on which to act. 



HEALTH ROOM 

No child should be sent to the health room unless accompanied by another child 
or an adult. The principal should be informed of the child’s illness, and it ic his re- 
sponsibility to inform the parent. 



PARENT-TEACHER ORGANIZATION 

Each teacher is expected to join the P.T. A. The meetings are held on the second 
Tuesday of each month. Each teacher is urged to attend. 



PROFESSIONAL ORGANIZATIONS 
All teachers are expected to join the local Teachers’ Association. 



RECORD KEEPING 

... a permanent record for each child is kept in the office. ... a cumulative 
record file on each child is kept by his teacher in the classroom. Please fill in all 
forms accurately, completely, and legibly with blue or black ink and keep those up- 
to-date. Pass them on to the next teacher at the end of the school year. 



REFERRALS 

All referrals for speech, health, testing, therapy, guidance, and physical or men- 
tal handicaps should originate with the classroom teacher. These cases should be 
referred to the principal or guidance counselor. Appropriate forms will be provided 
by the counselor . 
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REPORTING TO PARENTS 



... the report card can never completely be effective as the sole method of com- 
munication between home and school concerning the child’s development. Other pro- 
cedures, i.e., parent-teacher conferences, pupil self-evaluation forms, folders of pu- 
» pil self-evaluation forms, folders of pupil’s classroom work, notes to parents, and 

telephone calls should be used to develop complete communication. 

Gifted and high-achieving pupils should be challenged fully by the instructional 
program, and the grades earned by these pupils should reflect this fact. 

The grading system should never penalize the slow learner or culturally disad- 
vantaged children who may be exerting maximum effort — without *vaH — to achieve 
a standard equal to the majority of the children in the classroom. 

A consistent grading system should be based on standards which are understood 
mutually by parents, teachers, and pupils. The Valleybrook grading system is based 
upon instructional objectives in the different subject areas at the various grade levels. 

INTERPRETATION OF GRADES 

The report cards for the primary grades, 1-3, are to show the following letters and 
descriptive adjectives: 

E — Excellent 

S — Satisfactory 

NP — Needs to Progress 

The report cards for grades 4-6 are to show letter grades with descriptive adjec- 
tives as follows: 

A — Excellent 

B — Good 

C — Average 

D — Lowest Acceptable Average 

F — Failure 

Grades are to be awarded on the basis of individuid attainment. 

SENDING A CHILD HOME 

It shall be the exclusive responsibility of the principal to excuse children from 
school. A teacher is never to excuse a child from school without the principal’s 
approval. 




7 



SUPERVISORY PROGRAM 



As one means of working for the improvement of instruction, it is the District’s 
policy that each principal will visit each probationary teacher two times a year and 
each tenure teacher once every other year. Each visit will be written up on the 
Classroom Visitation Report Form. A conference with each teacher will follow each 
visit. 



STUDENT CUMULATIVE RECORDS 
VALLEYBROOK ELEMENTARY SCHOOL 



BOYS 

ALLEN, Clyde Tommy 
HAYES, Christopher William (Billy) 
KEELER, George Larry 
RICK, John David 
WILLIAMS, George P. 

GIRLS 

JAMES, Flora 
JONES, Sally 
WOLFE, Suzy 



u 

Q) 

O 

ft 

c* 

v* 

o 

09 

OJ 

2 



00 



09 

£ 



O 

rH 



09 

& 

12 



ro 

*=J- 

*=}■ 

IA 

00 



£ 

<D 

C 

O 

ft 

o 

H 

O 



o 



c 

o 

p! 

be 



-v a> 

P o 


& 


09 «5 


w 


U H 


c 


*H ft 


< 


&4 A 


o 


^ P 


< 







« 



a> 



a i 



t- 



8 

i 



is 


• 

f 








1 P“ 
% 

< 

0 

-H 

09 

1 


















p 

rH 

<d 

i§ 










Science 










X 

p 

«H 

-S 










Social 

Studies 










09 

P 

4? 

0) 

1 

$ 

i 

t 


• 

g 

w 










• 

bC 

rH 

ft 

CO 


i 








■ 

P 










• 

U 

*o 

aS 

o 










i 

Teacher 










j School 










Grade 

1 













3 

ERIC 



ATTENDANCE PREVIOUS SCHOOLS ATTENDED 




O 

ERLC 



STANFORD ACHIEVEMENT TEST RECORD 
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Father l» reported to be former member of 
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II. LAKEMONT HIGH SCHOOL INFORMATION 



Excerpts from the Faculty Handbook 

PHILOSOPHY OF LAKEMONT HIGH SCHOOL 

Every individual has the right to opportunities to develop his full and unique po- 
tential (intellectual, physical, moral and cultural) in order that he may function as 
a contributing member of our democratic society. These opportunities should be 
unique for each individual, designed to fulfill his individual needs. 

Lakemont High School is uedicated to this principle. It is the responsibility of the 
school to design and develop programs that meet the needs of individual students as 
they seek learning experiences which will promote intellectual, moral and physical 
development and equip them with those skills and attitudes vital to successful living 
in our society. 

OBJECTIVES 

The philosophy of Lakemont High School can be realized in relation to the ex- 
tent to which the following Objectives are achieved: 

1. To consider the mental, emotional, spiritual and physical well-being of each 
student in our relationship with him. 

2. To help each student develop to the fullest of his ability. 

?. To encourage each student to think clearly, carefully, constructively, and 
critically and to develop an effective method of inquiry. 

4. To determine “where the student is” and lead him as far in his skill subjects 
as his native ability and our teaching skills and resources allow. 

5. To help develop a well-rounded student by exposing him to many varied 
and rich experiences, both firsthand and vicarious. 

6. To develop moral and spiritual values within each child that are desirable 
by the standards of our society. 

7. To help each student develop an understanding and sincere appreciation of 
science, art, music, literature, and the quest for knowledge. 

8. To encourage each student to pusue his special interests and develop worthy 
use of leisure time. 

9. To seek the cooperation of parents and the community in successfully carry- 
ing out vital educational tasks. 

10. To develop an appreciation fo eritage and a love for the American way 



of life. 
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A “THUMBNAIL” SKETCH OF THE SCHOOL 
AND THE SCHOOL COMMUNITY 

Lakemont High School has an enrollment of approximately 1,800 students in 
grades 9-12. The original plant, constructed in the late 1920’s and enlarged in the 
late 1950’s, has the rated capacity to accommodate 2,000 students. In addition to 
regular classrooms, the building houses special laboratories (e.g., science, home eco- 
nomics); a cafeteria; an auditorium; a gymnasium; a library; vocational and indus- 
trial arts shops; and guidance, health and administrative suites. 

The community served by Lakemont High is racially and ethnically mixed, and 
the school’s enrollment is reflective of this fact. Approximately 60% of Lake- 
mont’s students are white. The remainder are members of minority groups, the larg- 
est of which is Negro and comprises about 30% of the school population. 

The parents of Lakemont High School students fall into all occupational and pro- 
fessional categories. The majority ace skilled or semi-skilled, blue collar factory 
workers or tradesmen. Relatively smaller numbers are “domestics,” white collar or 
self-employed workers, managerial, peronnel, proprietors, and professionals. 

In about one fourth of the families served by the school, both parents are em- 
ployed; approximately another fourth of the families receives public assistance, 
mainly in the form of Aid to Dependent Children. 

Lakemont High School offers a “comprehensive” secondary school program with 
four major components: the academic, the vocational, the commercial, and the gen- 
eral. The academic program includes honors courses in science, math, and literature 
for highly motivated, college-bound students. Among the courses included in the 
vocational program are auto mechanics and electronics for boys and a distributive 
education for both boys and girls. The commercial program centers primarily around 
typing and office skills and enrolls mostly girls. The general program provides course 
offerings (for non-college-bound and non-vocationally oriented students) which per- 
mit fulfillment of high school graduation requirements. An important part of this 
program is a battery of basic courses offered in the major subject matter areas for 
students needing remedial work. (Many Lakemont students come to the school with 
weak academic backgrounds. The basic courses carry regular credit for graduation, 
but they are designed in part to help interested students master skills required for 
successful performance in the vocational and commercial programs.) A variety of 
courses in music, art, industrial arts, and home economics are offered as general 
elective courses and are open to students enrolled in all four of the school’s basic in- 
structional programs. 

A wide and varied program of extraclass activities complements Lakemont’s for- 
mal academic program. Inter-scholastic and intramural athletics, special interest 
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and service clubs, and student government activities (e.g., student council) are pro- 
moted vigorously at Lakemont High School in recognition of the fact that all stud- 
ent needs cannot be met in the formal classroom. 

Lakemont High has a professional staff of approximately 80 teachers, administra- 
tors, and specialists (e.g., guidance counselors, librarians, nurse), all of whom are 
certified by the State Department of Education as fully qualified to fill their respec- 
tive positions. The faculty is racially integrated and a continuing effort is made to 
maintain a ratio of Negro-to-white staff members that approximates as closely as 
possible the racial composition of the student body. The pupil-teacher ratio at Lake- 
mont is kept at approximately 25-1. 

Overall, Lakemont strives to be representative, in the best sense, of the "com- 
prehensive high school” which has served its heterogeneous student body so long 
and well within the framework of the American public school system. You may take 
genuine pride in being a member of Lakemont’s staff. 

DISCIPLINARY ACTION 

. . . teachers are responsible initially for handling discipline problems arising un- 
der their supervision. When outside help is needed, these procedures should be fol- 
lowed: 

1 . Ask for an appointment to discuss the problem with the principal or assistant 
principal without the student present. 

2. If you have done the above and have tried your best to put advice given in- 
to operation, but without success, let the principal know so that he can set 
up a conference with the parents, the student, and yourself. 

3. If this does not bring a successful conclusion to the case (as it usually does) 
then the case should be referred, with the consent of the principal, to an 
appropriate source for addition help (such as your health coordinator, psy- 
chologist, Speech Correction Clinic, medical advisors, Society for the Pre- 
vention of Cruelty to Children, or Juvenile Court). It then becomes a “re- 
ferral case” and psychiatric and physical examinations may be given in the 
attempt to determine the nature of the problem and the best possible solu- 
tions. NOTICE THAT THE PREVIOUS PARAGRAPHS AT NO TIME 
STATE THAT IT IS ALL RIGHT TO SEND THE STUDENT TO THE 
OFFICE ALONE FOR ANY DISCIPLINARY ACTION. 

PARENT-TEACHER ASSOCIATION 

Each teacher is expected to join the P.T.A. The meetings are held on the second 
Tuesday of each month. Each teacher is urged to attend. 
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PARENT CONFERENCES AND VISITATION 



Teachers are encouraged to talk with parents about their children at every pos- 
sible opportunity. However, parents should be encouraged to report to the Prin- 
cipal’s office before visiting classrooms or teachers during school hours. Parent con- 
ferences pertaining to specific problems (e.g., academic, behavioral), should be 
held in the Principal’s conference room. 

Parents’ night will be observed following each report card period. On these 
evenings parents will be invited to visit and talk with each of their children’s 
teachers about grades or general progress in school. Each teacher will be present on 
those nights. 



REPORT CARDS 

. . . letter grades A-B-C-D-F are used on report cards. These have the fol- 
lowing numerical values: A = 90-100; B = 80-89; C = 70-79; D = 60-69; F = be- 
low 60. 



STL DENT DRESS 

Students should follow patterns of dress and grooming acceptable to our cultural 
norms. Their attire or personal grooming should not distract other students from 
their normal scholastic pursuits nor should they disturb or disrupt classroom ac- 
tivities. 



FACULTY COMMITTEES 

Faculty Activity Committee. This committee coordinates the pupil activity pro- 
gram, including all student clubs and organizations except the student government. 
Each teacher sponsors or co-sponsors at least one student club or activity. This is a 
required teacher responsibility inasmuch as extra-class activities are considered to 
be an important part of the total school program. 

Student Government Committee. This faculty committee works directly with the 
student government in the development and implementation of its program. At 
present, this committee is reviewing student council recommendations for increased 
student involvement in policy decisions. 
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STUDENT CUMULATIVE RECORDS 
LAKEMONT HIGH SCHOOL 



BOYS 

GREER, Ronald David 
RAWLS, Dwayne Austin 
WASHINGTON, Charles Edmond 

GIRLS 

BROOKS, Lorraine Virginia 
SPEARS, Derrill Anne 
WILLIAMS, Hannah Rebecca 
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GREER. RONALD DAVID 

SCHOLASTIC RECORD SCHOOL ATTENDANCE RECORD 
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Student * • ttMam VUJJJLieS, HANNAH BSBBCCA M Zl — Age l£ 2 
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Address 17^0 Carver Road Birthplace Knoxville. Xenneeaee, Phone 8^-4027 
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PARTICIPANT’S WORKBOOK 

SOLVING MULTI-ETHNIC PROBLEMS 



A Simulation Game for 
Elementary and High School Teachers 



originated by 

Dr. Frederick P. Vendllll 

Director, Educational Opportunities Planning Center 
University of Tennessee 
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distributed by 
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Note ; This Workbook contains, In tear-out form, the follow- 
ing materials. 

1. Incident Response Sheets for eaoh filmed episode, 

2. Written Problems, 

3. Incident Response Sheets for esch Written Problem, 



The Table of Contents below Is for the Valleybrook Elementary 
School game. 

The Table of Contents for the Lakemont High School game Is on 
page 37. 



Table of Contents - Valleybrook 

Incident Response Sheets for Film s 

Sleeping child ~ 

Isolated Child 

The Curriculum 19 Questioned 

A heading Problem 

A Plea for Hein 

A Problem for the r aculty 

Teachers ' Lounge 

An Unexpected Encounter 

Written problems 

The °lrthday Party 

Incident Response Sheet 

A Communication Problem (Negro) 

Incident Response Sheet__ 

A Communication Problem (Puerto Rican or 

Mexlcan-Amerlcan) 

Incident Response Sheet 

Fighting Poys 

Incident Response shaat 

A New Pupil’s Problem 

Incident Response Sheets 
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Sleeping Child (Contd.) 



5. What information did you find (if any) that was 
helpful in formulating plans to help Dilly? 



6. What- other information would you like to have? 



How could it be obtained? 



7. What personal value or values do you hold which 
prompted you to reach your decisions? 



- 2 - 




Vulleybrook 



Isolated Child 



I ncident Response Sheet for Participants 



1, Identify the problem. 



2. What factors do you believe mny be contributing 
to the problem? 



3. What would you say In response to the question 
asked at the conclusion of the film? 



4, What are some long-term courses cf action you 
might take to help Flora? 



What might be the probable outcome(s) associated 
with each course of action? 



O 



- 3 - 



Isolated Child (Contd.) 



5. What information did you find (if any) that was 
useful in formulating alternatives? 



6, What other information would you like to have? 



How could it be obtained? 



7- What personal value or values do you hold which 
prompted you to reach your decisions? 



Valloybrook 

The Curriculum Is Questioned 

Incide n t Response Sheet for Participants 

1. Identify the problem. 



2. What factors do you believe may be contributing 
to the problem? 



3. Exactly how would you respond to the question 
at the end of the film? 



T he Curriculum Is Questioned (Contd.) 



4, What alternative long-term courses of action do 
you believe might be taken to solve this kind of 
problem? 



5* What personal value or values do you hold vhlch 
prompted you to reach your decisions? 



Val leybrook 
A Reading Problem 

Incident Response Sh e et for Participants 

1. Identify the problem you have seen as specifical- 
ly as poosiblo* 



2. Exactly how would you answer Tommy 1 s question at 
the end of the film? 



3. What factors do you believe may be contributing 
to the children's reading disabilities? 



4. What specific information did you find that was 
useful in gaining a better understanding of each 
of the children? 



A Reading Problem (Contd.) 



5. What are some alternative instructional or evalu- 
ative procedures open to you for working to im- 
prove Sally's reading? George's? Tommy's? 



6. Which available course(s) of action would you 
choose for each child? Why? 



7. What special materials and/or techniques would 
you employ with each child? 



8. What personal value or values do you hold which 
prompted you to reach your decisions? 



Valloybrook 
A Plea for Help 

Incident Response Sheet for Participants 

1. What seems to bo the troubled teacher* s problem? 



2, What factors do you believe are contributing to 
her problem? 



3. What alternatives are open to her in solving the 
problem? 



4 . What specific response would you give to her 

request for help at the conclusion of the film? 



A Plea for Help (Contd.) 



5. In what ways, if any, do you think you might help 
ner to solve th»* problem? 



6. How could a total school come to grips with this 
type of problem? 



7. What personal value or values do you hold which 
prompted you to reach your decisions? 
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& Iroftugg ggr tone faculty 

UtiggcOOTtt Response Sheet for Participants 



L SJteittuijr She prabLoa. 



4tact to jmt tteLIeve * the factors contributing 
to toe problem? 



3^ 4faat aJ ftagrae BXaae era open to Sr. ftartln as be 
«sma to ttoe prattles situation? 



A # 5b stall s«ys„ if anqf r do you tolnk the faculty 
jam s a t to solue toe problea? 
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Teachers * Lounge (Contd.) 



5. What uction(s), Af any, do you believe you personally 
could take to help alleviate the complaining teacher's 
problem? 



6. What (if any) school-vlde approaches could be taken? 



What might be the probable outcome(s) associated with 
each course of action? 



7. What personal value or values do you hold that prompted 
you to reach your deolslons? 



Valley brook 



An Unexpected Encounter 



Incident Response Sheet for Participants 



I 1, What eeeme to be the problem? 

I 

I 



2, What factors do you believe have contributed to 
the attitude of Suzie'e father? 



3, Exactly what would you say to the upset father at 
the end of the film? 



“ 15 - 
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An Unexpected Encounter (Contd.) 



4. What steps (if any) would you take in an attempt 
to prevent a recurrence of the type of inoldent 
responsible for the complaint? 



What might be the probable outcomes) associated 
with each course of aotion? 
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I 



5. What personal value or values do you hold that , 

prompted you to reaoh your decisions? , 

i 

I 



i 



i 



? 
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Valleybrook 



The Birthday Pcrty 



Written Problem 



Just before sohool starts on Monday morning a pupil 
hands Terry Patterson the following note* 



Dear Teaoher: 

Larry* 8 birthday is this coining Wednesday, I am planning 
a party for him after school that day and want to invite 
all of the white children in your room to attend, Is it 
a? 1 right if Larry brings written invitations to give to 
the children tomorrow? I will be away from home all day 
today until late this evening and cannot be reaohed by 
telephone - I must drive to Springer to lock in on my 
mother who has been ill. Please send your answer home 
with Larry in a note. Thank you very much, 



Sincerely yours, 



Mrs. Keeler 



A reoord for Larry Keeler is available in the Participants 
Handbook . 
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Valleybrook 



The Birthday Party 



Incident Response Sheet for Participants 



1. Identify the problem. 



2. What are some factors which should be taken into 
consideration In working out a solution to the 
problem? 



3. What, If any, long-range implications are con- 
nected with the problem? 




ERIC 



The Birthday Party (Contd.) 



4. What would you say In your note to Mrs. Keeler? 
(Write your exact reply.) 



5 , What are some alternative ways to prevent a oirol 
Jar problem from arising again? 



6 . What value or values do you hold that prompted you 
to reaeh your decisions? 
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Valleybrook 



A Communication Problem (Negro ) 



Written Problem 

Terry stops in the office before sohool to oheok 
the mail. The following communication is in all of the 
toaohers' boxes. 



Dear Teacher: 

All day yesterday I thought about a problem that 
was raised, but disousaed only briefly, in our staff 
meeting after sohool the day before yesterday. The 
problem? The difficulty some of you reported you are 
having in oommunloating orally with your Negro pupils. 
There seemed to be general agreement among those of 
you who are white that many expressions and pronunola> 
tlons used by your Negro students are unfamiliar or 
unintelligible to you. You also expressed the conoern 
that some of your own middle-olass white speech forms 
and pronunciations might be equally unfamiliar or un- 
intelligible to many of your Negro pupils. 

X should like for us to discuss and work together 
on this problem in a speoial staff meeting on Wednesday 
afternoon next week. 

To expedite our work on Wednesday, I should like 
for eaoh of you to do the following before the meeting: 
(l) Write down a list of all possible ways you can 
think of by whioh individual teachers in their own 
classrooms might help their Negro pupils improve their 
speech and understanding of "standard" English. (?) 
Write down a list of all possible things you can think 
of that might be done cooperatively by a few teachers 
on a school-wide basis to lessen the communication 
problem between white teachers and Negro pupils* (3) 
write down a list of all possible things you can think 
of that X and/or Central Offioe personnel might do to 
asBist with tne solution of the problem. 

If you will do the above, X believe by working in 
our staff meeting, initially in small groups and later 
ail together, we can come up with composite guidelines 
that may be of real help to us. Anyway let*s give it 
a try. 

Thomas Simpson 
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Valleyhrook 



A Communication Problem (Nogro ) 



Inoldent Response Sheet for Participants 



1. Identify the problem. 



2. Draw up the Il8t8 of suggestions requested by 
Mr. Simpson. 



3i What sources of information were available (if 
any) which were useful as you formulated your 
suggestions? 




A Communication Problem (Negro) (Contd,) 



4. What other information would you like to have 
had? 



How oould it be obtained? 



5. What personal value or values prompted you to 
reach your decisions? 




a* 






i VorTmtrrr<r?fttixn_ ggqtilenr ((Puerto Rican or Ifexic an-laier±c»p( i) 



Written Pro b lea 



Sszrf &}ng& fin tare office before school to check 
tee Ite fallowing caranun Icat Ion is in all of tea 

tea energ* tones.. 



tear IBgggHngrs 

ym (Sssgf y&a ftE& Sa sf I thought about a problem thtatt 
aee raised* Suit (gacuEgei only briefly, in our staff 
aseitolg after school the day before yesterday.. The 
SBraaSeB^f. U6e ctifflkmlhsr some of you reported you are 
ha u rSng 3* aowainfcgfclng with your Puerto Rican sfto- 
derrte.. 

3". afencEcfl Hf to fbzr us tc discuss and work tpgettter 
sk. tef® gmitlesn frc & special staff Meeting on TnsB&gr 
afB gisppii meatfc 

Ho aa g pgB Cte ouzr work: on. Tuesday, 1 should like for 
each. af ync to cfir this following before the meeting:: {[ll]) 
ifoite dbwcn * Hiatt of all possible ways you can think cnf 
hjr wrrttfc QatBfiafcfiiel teachers in their own clasaroonffi 
■gfigrrii 'aasSg *Uxe£ir Pus Tta Hi can students to improve iteflr 
nrnftofisiEgr fm specking and writing standard Rngllhru 
Wirito dawn * list: of all possible things yon nan 
-£x-'rrir rjf toait «f^rtt to done cooperatively hr a grmg?((®)) 
j isf tesEahez® to aEagqnpIfsh. the saae end. (3) Write (flown 
; a Hast of ^TiTl gOTSiitle things you can think of that I 
vmf./ rrr (Ssatta^J Office personnel sight do to assist wfiLttfti 
tee sdHsttlbni ccf toe problem.. 

If you - wrrm dd the above, X believe by woTHag In 
oar sttSxSS a ■sett ing^ imtlitlly In nail groups and l a ter 
an togfstosr* we can case up with composite gulfleline® 
j teat say to of reell help to us. Anyway, lets give lit 

i * *ry- 



Thoasas Sigmon 



-'Vfea Qg.vLbxja i fr 



( pfiM ’+a a Hicair or Mexican- ftarr lcaaa) 



^ ^ i t w nr ^aB B Bum- SBaefc fCur Participant* 



ZU ~Tgff.ulTto 'J3 bke gmaifim. 



3 >,. Htti • nr ~i — Tim- ~i” ■•■imj- *T 

®te_ ISinamzx.. 



3 . 



J S t m t iunr»ff Tif MiiTii iiiwl.lnw- xeXK 3VSUBbIe (if 

amy) fnlgLxaEgs 'i*—ffii~ w you. fimnlAted your 



4-. What other MtanEttjhir wouM |®a 1 ’.las to 2a»*« 
had? 



Hbw eoalfl lit the gflttaRfltraEE 



5. nftiat pemnffi]l xatlke c nr wxlbes g r mugto d yam to 
reach year feclsBanff?; 



-2ff- 



ERIC 



Valleybrook 
Fighting Boys 



Written Problem 



Last week Terry Patterson received the following 



note : 



Teacher 



Today my boy came home from school and told me that 
you had Jumped on him for fighting with that Hayes 
boy. I refuse to put up with this and it had better 
not happen again. If it does there will be trouble 
and you will be very sorry. 

Timothy Rick 



The next day Terry sent the following note in answer 
to Mr. Rick. 



Dear Mr. Rick: 

I regret that the fighting incident to which you refer- 
red in your note occurred. Since both boys were fight- 
ing, however, it would have been unfair to have repri- 
manded one and not the other. Obviously, we cannot 
permit fighting as someone might get hurt. In addition, 
it upsets the other children. Perhaps with your co- 
operation it will not happen again. 

I hope you understand. 

Terry Patterson 



At the moment Mr. Rick is waiting in the main office to 
see Terry Patterson. He is quite upset and angry. Mr. 
Simpson has Just sent a request for Terry to come to the 
office. 

RecordB for both boys are available in the Participant’s 
Handbook. ?q_ 



Valleybrook 
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Fighting Boys 

Incident Response Sheet for Participants 

1. What Is the Immediate problem to be faced In the 
impending confrontations with Mr. Rick? 



2. What, if any, immediate preparations can you make 
for the conference? 



3. Would or would you not ask to have David and Billy 
brought into the conference? Why or why not? 



4. What is the long-term nature of the problem? 







Fighting Foys (Contd.) 



5» What are some factors to be taken into considera- 
tion In working out a solution to the Tong-term 
problem? 



6. What are some alternative courses of aotion you 
might follow in an attempt to deal with the prob 
lem in the future? 



What are the probable outcomes associated with 
each course of action? 



7. What, if any, school-wide action could be taken 
to alleviate this type of problem? 



8. What personal value or values do you hold that 
prompted you to reach your decisions? 



Valleybrook 



A New Pupil's Problem 



Written Problem 



Rachel Braun, a new student, hands the following 
note to Terry before school: 



Dear Teacher: 

My daughter, Rachel, enrolled in your school the 
day before yesterday. Last night she reported to her 
father and me that a classmate, David Rick, had called 
her anti- Jewish names throughout the day, Rachel has 
never been attacked in this manner in school before and 
is extremely upset by the Rick boy's behavior toward 
her. 

I'm sure yor. would not approve of what is going on 
and am taking this means of immediately calling it to 
your attention. I dislike writing, but we will not have 
telephone service for several more days, and I work, 
myself, and cannot get to the school during regular 
school hours. 

Would you please speak to the Rick boy and ask him 
to stop calling Rachel names? Also, would you please 
send a note home this afternoon with Rachel confirming 
your willingness to do this and giving me any sugges- 
tions you might have as to how my husband and I might 
be helpful in getting this matter settled. If you think 
it advisable, we will take this problem up directly with 
David Rick's parents. 

I'm sure you will understand how important it is 
that we get this matter ironed out at once. Rachel is 
a sensitive child whose smooth adjustment to her new 
school is being threatened. 

Thank you very much for your help and cooperation. 

Sincerely yours, 



Mrs. David Braun 



A record for David Rick is available in the Participant » s 
Handbook. -33- 



Valle ybrook 



A New Pupil's Problem 



Incident Response Sheet for Participants 



1, Identify the problem. 



2. What are some factors which should be taken Into 
consideration In working out a solution to the 
problem? 



3, What, If any, long-range implications are con- 
nected with the problem? 



4 . Where would you seek background information about 
the problem? 
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A New Pupil’s Problem (Contd.) 



5. What would you say In your note to Mrs. Braun? 
(Write your exact reply.) 



6, What are some alternative ways to prevent similar 
problems from arising in the future? 



7. What value or values do you hold that prompted you 
to reach your decisions? 
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Lakemont High Sohool 



A Spirit Problem 



Incident Response Sheet for Participants 



1, What Is the problem? 



2. What are the factors contributing to the problem? 



3. What would you say in response to the question 
asked at the end of the film? ("What do our 
sponsors suggest?") 
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A Spirit Problem (Contd; ) 



4. What could you do as an individual teaoher to 
contribute to the solution of the problem? 



What are some long-range, school-wide solutions 
for the problem? 



5» What values do you hold that prompt your suggested 
solutions for the problem? 
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Volunteer Parents (Contd.) 



4. What could you do as an Individual teacher that 
would contribute to the solution of the problem? 



5. What are some long-range, school-wide solutions 
for the problem? 



6, What values do you hold that prompt your sug- 
gested solutions for the problem? 



Lakemont 



Order In the Classroom 

Incident Response Sheet for Participan t a 

1. What Is the problem? 

2, What are the faotors contributing to the problem? 



3. How would you answer the teacher's plea for help 
at the end of the film? 
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Order In the Classroom (Contd.) 



4, What could you do as an Individual teaoher that 
would contribute to the solution of the problem? 



5, What are some long-range, school -wide solutions 
for the problem? 



6. What values do you hold that prompt your sug- 
gested solutions for the problem? 
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Lakemont 



A Matter of Dresa 



Incident Response Sheet for Participants 



1. What 1b the problem? 



2. What are the factors contributing to the problem? 



3, How would you answer Charles' question at the end 
of the film? ("Do you see anything wrong with the 
way I look?") 
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AM* t tor of Proas (Contd.) 



4 . 



relevant <J to°the 1 problem? IMtl0n y0U COn#W “- 
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Lakemont 



A Parent Conference 



Inoldent Response Sheet for Participants 



1. What is the problem? 



2. What are the faotora contributing to the prob- 
lem? 



3. How would you answer the question at the end of 
the film? 
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A Parent Conference (Contd.) 



4. Where did you find information that you consider 
relevant to the problem? 



What was it? 



Where would you seek additional information if 
you feel it is needed? 



5. What could you do as an individual teacher that 
would contribute to the solution of the problem? 



6. What are some long-range, school-wide solutions 
for the problem? 



7 . What values do you hold that prompt your sug- 
gested solutions for the problem? 
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Lakemont 



A Communication Problem (Negro ) 

Written Troblem 

Sandy stops in the office before school to check 
the mall. The following communication Is In all of the 
veachers' boxes. 



Dear Teacher: 

All day yesterday I thought about a problem that 
was raised, but discussed only briefly, in our staff 
meeting after school the day before yesterday. The 
problem? The difficulty some of you reported you are 
having in communicating orally with your Negro pupils. 
There seemed to be general agreement among those of 
you who are white that many expressions and pronuncia- 
tions used by your Negro students are unfamiliar or 
unintelligible to you. You also expressed the concern 
that some of your own middle-class white speech forms 
and pronunciations might be equally unfamiliar or un- 
intelligible to many of your Negro pupils. 

I should like for us to discuss and work together 
on this problem in a special staff meeting on Wednesday 
afternoon next week. 

To expedite our work on Wednesday, I should like 
for each of you to do the following before the meeting: 
(l) Write down a list of all possible ways you can 
think of by which individual teachers in their own 
classrooms might help their Negro pupils improve their 
Bpeech and understanding of "standard” English. (2) 
Write down a list of all possible things you can think 
of that might be done cooperatively by a few teachers 
on a school-wide basis to lessen the communication 
problem between white teachers and Negro pupils, (3) 
Write down a list of all possible things you can think 
of that 1 and/or Central Office personnel might do to 
assist with tne solution of the problem. 

If you will do the above, I believe iy working in 
our staff meeting, initially In small groups and later 
all together, we can come up with composite guidelines 
that may be of real help to ua. Anyway let's give It 
a try. 

Walter Dennis 
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Lakereont 



A Communication Problem (Negro ) 



Incident Response Sheet for Participants 



1. Identify the problem. 



2, What are the faotore contributing to the prob- 
lem? 
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\ Communication Problem (Puerto Rtcaa or Mexlcan-Amerlcanj (Contd.) 



3. Draw up the lists of suggestions requested by 
Mr, Dennis. 



4. What personal value or values prompted you to 
reach your decisions? 
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Lakemont 



An Angry Mother 

Written Problem 

Sandy has noted that Dwayne, a black homeroom stu- 
dent, has made falling grades at the end of the first 
semester In algebra, biology, and world history and sug- 
gested to Dwayne yesterday that he should consider enrol- 
ling In basic remedial courses. (At Lakemont High, the 
remedial classes are predominantly black.) Dwayne has 
Just handed to Sandy the note reproduced below: 



Dear Teacher: 

My son came home very angry yesterday because you 
told him he would have to drop out of his academic 
classes and take some remedial courses this semester. 

I am aware of what "tracking" is and of how It can be 
used to get around Integration. I cannot Imagine how 
you can be so determined to resist Integration that 
you would use this tactic. All you are succeeding In 
teaching Is hate and humiliation, I demand that Dwayne 
be kept In his academic classes where he will be with 
both white and black students. I shall come to school 
this afternoon to discuss this matter with you further. 

Sincerely, 



Mrs, Gerald R. Rawls 



You have decided to see Mrs. Rawls after school today 
despite the tone of her ‘note and the short notice she has 
given of her Intention to talk with you, 

A record for Dwayne Is available In the Participants Hand - 
book . 
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Lakemont 



An Angry Mother 



Incident Response Sheet for Participants 



1. What Is the problem? 



2. What are the factors contributing to the prob- 
lem? 



3. How would you prepare for the conference with 
Mrs. Rawls? 



An Angry Mother (Contd.) 



4, What are some alternative approaches to the 
solutions of Dwayne's problem? 



5. What are some long range, school-wide solutions 
for similar problems of other Lakemont High stu- 
dents? 



6, What values do you hold that lead you to offer 
your suggested solutions? 
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Lakeroont 



Trouble Ahead? 



Written Problem 



When Sandy* s homeroom group leaves the room Sandy 
notices a sheet of paper on the floor under the seat of 
Charles Washington, a black student who has been In the 
homeroom group for only two weekB. Sandy, wanting a 
tidy room, picks up the paper and finds It to be the 
following note: 



Charley 

We going tare up Louis Ruz gang tomorrow nite at 
the park. They say they be ther. You want in the 
RoyalB better get in on it. We need good cats. See 
me after school. 

Alfred 



Sandy has heard students and colleagues say that 
Alfred Wetroore and Luis Ruiz (neither of whom Sandy has 
In classes or homeroom) are respectively leaders of 
rival black and Puerto Rican gangs. Sandy fears a 
violent gang fight may be In the offing and decides 
personal action must be taken. 



A record for Charles Washington is available in the 
Participant *b Handbook . 



Trouble Ahead? 



Incident Response Sheet for Participants 



1. What Is the problem? 



2. What are the factors contributing to the prob- 
lem? 



3. What Immediate actlon(s) would you take? 



What are the probable outcomes associated with 
each? 
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Trouble Ahead ? (Contd : / 



4. 



What are some long range school -wide actions 
that might be taken to deal with the problem? 



What are the probable outcomes associated with 
each course of action? 



5. What values do you hold that prompted you to 
offer your suggested solutions? 
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Lakemont 



A New Pupil's Problem 



Written Problem 



Rachel Braun, a new homeroom student, hands the 
following note to Sandy before school: 



Dear Teacher: 

My daughter, Rachel, enrolled in your school the 
day before yesterday. Last night she reported to her 
father and me that a classmate, Ronald Greer, had 
called her antl-Jewlsh names throughout the day. Rachel 
has never been attacked In this manner in school before 
and is extremely upset by the Greer boy's behavior 
toward her. 

I'm sure you would not approve of what is going on 
and am taking this means of immediately calling it to 
your attention. I dislike writing, but we will not have 
telephone service for several more days, and I work, 
myself, and cannot get to the school during regular 
school hours. 

Would you please speak to the Greer boy and ask him 
to stop calling Rachel nameB? Also, would you please 
send a note home this afternoon with Rachel confirming 
your willingness to do this and giving me any sugges- 
tions you might have as to how my husband and I might 
be helpful in getting this matter settled. If you think 
it advisable, we will take this problem up directly with 
Ronald Greer's parents, 

I'm sure you will understand how important it is 
that we get this matter ironed out at once. Rachel is 
a sensitive child whose smooth adjustment to her new 
school is being threatened. 

Thank you very much for your help and cooperation. 

Sincerely yours. 



Mrs, David Braun 



A record for Ronald Greer is available in the Participant ' s 
Handbook. 
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Lakemont 

A New Pupil’s Problem 



Incident Response Sheet for Participants 



1. Identify the problem. 



2. What are some factors which should be taken Into 
consideration In working out a solution to the 
problem? 



3. What, If any, long-range Implications are con 
nected with the problem? 



4 . Where would you seek background Information about 
the problem? 
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